Tutor Tips

Dry Erase Boards and Vocabulary

Dry Erase Boards with makers and erasers can be used in a variety of ways.  In our group classes, each learner has a board.  When the tutor wants to check the learners’ understanding of something being taught, she calls out “Blitz Time.”  Each learner writes the answer on his/her board and holds it up facing the tutor.  The tutor then quickly scans the answers to see if anyone needs more help.  Sometimes the learners compete for the fastest time.  The one who first shows the correct answer receives a treat to celebrate.  The activity is fun and provides a change of pace in the classroom setting.  The boards are also fun to write on.  Their size enables the learners to use larger letters, and the surface texture allows for a smooth-flowing hand movement. Tutors working in one-to-one settings also use the board to vary their writing activities and give the learners a change to experience a different size or “feel” of their writing.  The boards are useful when practicing word families.  The learner reads the word, erases a letter, inserts a different letter, and reads the new word.  Give it a try! (Reprinted from Laubach Litscape, Spring 2002 Edition from Northwest Oklahoma Literacy Council, Woodward, Oklahoma.)

Rubber Bands and Vowels

It is often difficult to teach ESL students how to lengthen vowels on the stressed syllable.  Use a rubber band, and have the student stretch it as he speaks.  The student can feel it stretching before he goes on to the next syllable. (Reprinted from Clay County Literacy Coalition Newsletter, March 2002)

Tic-Tac-Toe (for beginning to intermediate ESL students)

Draw a nine-square grid on the board and write one word in each box.  Divide the class in half and designate one half as X and the other half as O.  The students on each team collaborate in coming up with grammatical sentences using the vocabulary.  When they use a word in a correct sentence, mark either an X or an O over the word.  Three in a row wins!  Use this game to review general vocabulary, part of speech, and verb forms.  It can be played for an hour without the student seeming to tire.  (Reprinted from Laubach Litscape, Fall 2001) 

General behavior
· Be patient.

· Be supportive.

· Acknowledge the learner’s progress.

· Be flexible. A learner may have an "off" day or you yourself may not be feeling well. There are also times when a learner’s pace of reading may have slowed down or reached a plateau, so certain techniques that worked before may not work now. 

· Be sensitive. Sometimes reading a certain selection may cause a learner to bring up an unpleasant memory or find something offensive. The tutor must know when to stop or make a change.

· Encourage the adult learner to share the knowledge or story of the reading matter with other adult learners or family members. 

(Reprinted from http://www.oaklandlibrary.org)

Comprehension

Each of the strategies below helps your learner read a paragraph, figure out how to better understand it and take action to remedy difficulties. Try several suggestions in different strategies until you determine what works best with your student.

· Summarizing
Ask your learner to:

Read a paragraph.
Summarize it while scanning it. Summarize it with the book closed.

Read a paragraph.
Cover it up and write down key words he/she remembers. Summarize from the key words.

Read a paragraph.
Underline the key words. Use the key words to make one or two sentences.

· Questioning
Ask you learner to:

Read a paragraph.
Ask a broad question. Answer the question.

Read a paragraph.
Ask a question that can be found "in the text." "Find" the answer.

Read a paragraph.
Ask a question that can be found "in your head." "Figure out" the answer.

· Clarifying
Ask your learner to:

Read a paragraph.
Ask if it makes sense. If yes, continue reading. If no, re-read to clarify.

Read a paragraph.
Thumb up if you understood it; continue reading. Thumb down if you didn’t understand it. If it is a problem with a word, figure out the meaning. If it is a problem with the whole thing, re-read it.

Read a paragraph.
What does it say?

Read a paragraph.
Tell what it says. Predict what will come next.

· Emotional, Visual and Physical Strategies
Ask your learner to:

Read a paragraph.
Tell his/ her personal reaction.

Read a paragraph.
Draw a graph, chart or picture to depict it.

Read a paragraph.
Act it out. 

(Reprinted from http://www.oaklandlibrary.org)

Newspapers and Comprehension

     Newspapers - We take it for granted sometimes; the newspaper comes out everyday, we read it, catch up on what happened all over the world the day before, and move on with today. We look at the tables and graphs of some interesting study conducted, look at the weather map for the week ahead, rummage through the classifieds here and there, and comics - who can put the paper down without reading them!
     All aspects of the newspaper are very good tools to use with students from kindergarten grade to the adult struggling with reading comprehension. Although most students don't even realize it, there is something in the newspaper for everyone!
     Stop in the main office - we have MANY newspaper activities for you to try with your students. Also, we receive a weekly "News for You" at the office, which is real news just written at a lower level and with bigger print. There are also activities to do after you and your student has finished the paper. Come in and check it out!

(Reprinted from http://www.susqctyliteracy.org)

TOP TEN TUTORING TIPS

1. In one-to-one tutoring, behave as a friend or classmate who has been asked to help.

2. Informality does not mean disorganization. Have a clear purpose and plan of action.

3. Two important ingredients in tutoring: a) Tutor Empathy--feeling for the student’s difficulty; and b) Tutor Knowledge of Subject-- tutor must be able to explain in terms the student can understand. If you don’t know, admit it. The student will also feel comfortable admitting his/her deficiencies.

4. Discourage student passivity. Encourage active learning. Have the student involved in learning. If you were the teacher, what would be the important subjects to be taught?

5. Be prepared to provide the “important stuff.” The student has the right to expect direction when he/she receives tutoring.

6. Present the material in small units. Check and recheck learning. Don’t just ask, “Do you understand?” See or hear that they do! Don’t rush the student.

7. Be flexible. No one style of tutoring fits all situations.

8. Be specific when making assignments for the next session.

9. Don't do the students’ work for them. Allow for failure and learning to take place. The goal is independent learning.

10. Visit with professors when necessary.

(Reprinted from http://www.mnu.edu) 

Ideas to encourage homework completion

1. Do things with your student.
2. Make homework fun.
3. Let your student assign you homework.
(Reprinted from http://www.provo.lib.ut.us/projread/tips0702.html)

Game Ideas
1.Whose line is it anyway?
2. The Alphabet Game--tell a story using a different letter of the alphabet to start each phrase (e.g.  Ann went to the store because she needed milk. Can I afford bread too? Darn! etc.). 
3. Questions Only--only allowed to speak using questions.
4. Catch Phrase.
5.  Password/Taboo.
6.  Mad Gab.
7.  Tongue Twisters
8.  Mad Libs

(Reprinted from http://www.provo.lib.ut.us/projread/tips0702.html)

Creative Writing Ideas:
   a. Watch TV with the sound muted and write a story to go along with the action.
   b. Use picture books with no words 
      (or cover the words) and write a 
      story narrating what is happening in 
      the pictures.
 (Reprinted from http://www.provo.lib.ut.us/projread/tips0702.html)



How To Encourage ESL Learners To Speak English


Many ESL students have trouble using their newly acquired language. Using "directed dialogues" can help ease their fears.

First pick a situation, e.g., making an appointment, talking with a teacher, ordering an item by phone, etc. Write out what each speaker will most likely say. Read the dialogue to the student several times. Discuss any unfamiliar words. Have the student copy the dialogue. Then take turns being each speaker. Practice and review. Encourage student to put these dialogues to use.

Once the student is comfortable and fluent you can expand the dialogue by making it longer and more complicated.

Collect these dialogues and review and practice them occasionally. 
(Reprinted from http://www.oaklandliteracy.org by C. F. Weiss)

FIVE WAYS OF READING 

 

Tutors in adult education may ask, "How can we do purposeful reading with our students?" The answer lies in how you read with your learner. Once you expand beyond the standard read-aloud approach, you can read anything. 

1. Listening: the student listens and follows along as the tutor reads aloud. This      technique can be used with any level of material. The tutor can gauge speed by asking the student if the pace is comfortable. After reading a passage, the tutor can ask the learner to point out words that she remembers. The learner can choose words from the passage that she wants to learn to read, and these words can be placed on a list or on flashcards. 

2. Echo Reading: the tutor reads a phrase or sentence and the student repeats it. This method allows the student to both see, hear, and say the words. Just as in the listening approach, students can choose words or sentences they want to practice by placing them on a list or on flashcards. 

 3.  Duet Reading: both the student and the tutor read aloud at the same time. The student can either read aloud, sub-vocalize (read under her breath), or just move her lips. The pace is important. It should be slow enough to allow the student to keep up yet fast enough to facilitate comprehension. 

 4.  Silent Reading: the student reads silently. Silent reading is the type of reading most readers do. In school, work, and life, most people are called on to read material to themselves and then discuss or use the information they glean. After a learner finishes a reading selection, you can check comprehension through discussion or a writing activity. 

 5.  Reading Aloud: the student reads aloud to the tutor. Reading aloud is one way to pinpoint certain difficulties; i.e. tracking from left to right, word attack skills, and sight word recognition. Words that give your student difficulty can be used later for isolated practice. 

http://www.ymcaphilly.org/tutor/index_files/page0003.htm
ENVIRONMENTAL WORDS 

 

Beginning readers need to turn on the reading mechanism in their brain. They may have spent much of their lives ignoring the print that surrounds them. By using words from their environment such as common brand names or signs they see everyday, you can get students reading at every turn. Labels from common products can be pasted on one side of a flashcard and the word itself can be written on the other. Students can dictate sentences using these words and then read them back to the tutor. Word parts such as the word "it" in "exit" or the word "press" in "express" can be pointed out to help students begin the habit of seeing words in chunks. 

http://www.ymcaphilly.org/tutor/index_files/page0003.htm
WORD PARTS 

 

By breaking words into parts such as prefixes, suffixes, roots, and syllables, words become more manageable. Also known as chunking, this strategy helps learners with multi-syllabic words. 

http://www.ymcaphilly.org/tutor/index_files/page0003.htm
COMPOUND WORDS 

 

Similar to word parts, compound word practice helps students see words as chunks. Reading compound words also trains the eye to look at the second half of the word. This is especially helpful for students who drop endings such as -ing or -ed.

http://www.ymcaphilly.org/tutor/index_files/page0003.htm
WORD FAMILIES/WORD COMPARISONS 

 

You can assist your learner in making comparisons between words that are similar or from the same 'family'. For example, the word "examine" is similar to the words "exam", "re-examine", and "examination." A discussion can ensue about how these words are similar or different in spelling and in meaning. 

http://www.ymcaphilly.org/tutor/index_files/page0003.htm
PHONICS 

 

Phonics is the process of reading a word by making letter-sound associations. It is often helpful for small words such as cat and ball, but it is not as helpful for more complicated words such as ghost or pneumonia. We recommend that phonics be used as just one of many strategies for deciphering difficult words and that it not be relied on as the only instructional technique.

http://www.ymcaphilly.org/tutor/index_files/page0003.htm
SIGHT WORDS 

 

Many words are best learned by memorizing them. Students can keep their own list of words that they want to memorize. To assist the process of memorization, use flashcards or have your student write the word several times. Visual learners may want to pay particular attention to the shape and length of the word. A kinesthetic learner might want to trace the word on a desk or write it in large letters on a chalkboard. (For more info. on learning styles, see Tutor Tips for Learning Differences) For many adult learners who have difficulty with phonics, sight word memorization may be the most efficient way of learning to read. Though it may seem like a difficult task to memorize many words, just remember that the Chinese memorize all their words by sight-- they do not have a phonetic alphabet such as ours to rely on.

http://www.ymcaphilly.org/tutor/index_files/page0003.htm
LANGUAGE EXPERIENCE STORIES 

 

One of the best ways to find reading materials that are relevant to your learner's life is to have her dictate stories to you. This is known as the language experience approach. The story can be factual or fiction. It can be one line or pages long. What is important is that the person recording the story writes exactly what is said. By writing what is said, the student can see and hear the words. This sight/sound relationship is basic to effective reading. After the dictation, the story can be read and re-read by both the learner and the tutor. Words and sentences can be extracted for more concentrated practice. These stories can be collected in a portfolio and/or as part of a book. 

http://www.ymcaphilly.org/tutor/index_files/page0003.htm
 An Approach to Reaching Reluctant or Struggling Readers 
     
What should you do when your student just can't get the hang of reading or writing?  And what should you do when he or she balks at reading the books you have available?
          The "language experience approach" is a wonderful way to get ALL students eager to read and write.  Tutors using the language experience approach take dictation from their students, (or have the students do their own writing) then use the students' own words as reading material.  Sometimes tutors will engage in some activity with their students beforehand to provide a topic that students will want to talk about.
          Here's an example of how you might use this effective approach:  
       1.  Ask about a subject (be it a television show, video game or a recent experience) that your student enjoys.  Encourage your student to talk about what interests him most, in whatever manner is comfortable for him.
       2.  As your student speaks, neatly write down his experience IN HIS OWN WORDS.  If he says "don't" where you would say "doesn't", you should still write "don't."  This is the time for your student  to express his own thoughts in his own way.  Of course, you'll want to write with printed letters, not cursive.
       3.  When your student has finished his description or narration, review his "writing" and read it together. You may be surprised how easily your student can read his own words--even words that might otherwise be considered difficult.
       4.  Your student's creation will be important to him and should be treated as such.  Encourage him to illustrate it and/or staple it into the form of a book.  (Although older students may not be interested in this last step, the language experience approach is useful at any age.)
          Many teachers and tutors find that the language experience approach is enjoyable as well as effective. What could be more interesting for a student than reading his own words about a subject that he knows and cares about?  Or a story that he has created all by himself?
In addition to providing enthusiasm for reading and writing, the language experience approach helps students make the connection that words on paper are really just "talk written down."  When Professor Roach Van Allen first described this approach in the 1960's, he showed how it creates a most natural bridge between spoken language and written language:
      " What I can think about, I can talk about.
        What I can say, I can write.
        What I can write, I can read.
         I can read what I can write and what other people can write for me to read."
http://www.literacyconnections.com/InTheirOwnWords.html
